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MODULE PLANNING Framework
The following module planning framework is a CLB and Essential Skills referenced tool to assist teachers in developing theme/language task modules based on their Needs Assessment results.  It is not a lesson plan framework as no space is provided for scheduling teaching activities, etc., but it can be the basis for lesson planning.  Several examples of how modules can be developed using this framework have been provided.  It is intended for completion electronically – the form boxes will expand as you type.  For hardcopy purposes, a form with larger boxes is also included.
Terms:

	Theme
	the general context.  Some themes are: Health, Education, Work, Consumerism, Transportation, Recreation, History, The Environment, Law, etc.

	Module
	a unit of instruction focused on a specific topic in a theme that incorporates a number of lessons and inter-related language tasks.

	Skills
	listening, speaking reading, writing numeracy

	Tasks
	purposeful communicative language tasks that someone would need to carry out in a specific social (community, work, school) context  Also, the source of the language focus items that will be addressed through instruction.

i.e.

· writing a note to a child’s teacher to explain an absence is a language task;

· completing a grammar fill-in the blank is an exercise or teaching activity.  It is NOT a language task

	Content
	Systemic community, work, school and/or cultural information needed to carry out the language task

	CLB Competency
	the functional descriptors listed in the CLB under “What the Person Can Do” column, which are embedded/addressed in a particular language task

	Language Focus
	the functions, discourse, linguistic, sociolinguistic and strategic aspects of the language tasks

	Strategies
	meta-cognitive, such as learning style-based strategies, and language skill strategies, such as (L) listening for gist; (S) compensatory and conversation management strategies, such as clarifying or turn-taking (R) skimming or scanning; (W) brainstorming

	Essential Skills
	the nine Essential Skills identified by HRDC:
Reading Text, Use of Documents, Writing, Numeracy, Oral Communication, Thinking Skills, Working with Others, Computer Use, Continuous Learning

	Teaching Resources & Materials
	equipment, teacher-developed, published or authentic resources

	Outcome Assessment Task
	a real-world task correlated to the CLB level in terms of competencies,  performance conditions and performance indicators
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Please note:
In the following module examples cells for additional language tasks were added by copying and pasting.  Also, the following examples are suggestions only.  Teachers may specify different or additional items to address

Example 1
(Community Context)
	THEME: Health

	Module: Going to a Walk-in Clinic - Illness

	Skills
	Listening

CLB Level: _3__
	Speaking

CLB Level: _3__
	Reading

CLB Level: _3__
	Writing

CLB Level: _3__

	Task 1
	Requesting to see a Doctor at a Walk-in Clinic
	Requesting to see a Doctor at a Walk-in Clinic
	Reading a Prescription Label/ and/or instructions
	Completing Health History Form

	Content Focus
	Differences between Family Doctor, Walk-in Clinic and Emergency
	Importance of following instructions, drug interactions, taking meds til finished
	Purpose of health history form 

Importance of completeness and accuracy of info

	CLB Competencies
	Identify expressions of greeting and leave-taking appropriate to Dr’s office.
Recognize offers of assistance
Recognize appeals for repetition or clarification
	Ask for assistance
Describe health in response to specific questions


	Locate specific information on prescription label
	Complete a simple health history form

	Language Focus
	Possible receptionist questions, such as 

· What seems to be the problem?

· What’s the matter?

· What’s wrong?

· Have you been here before? (learn formulaically)

Vocabulary, Grammar & pronunciation related to receptionist questions, 

Simple ellipsis

· Tomorrow/next week/Wed. at 2?

· See you _______


	Express need

· I need to see a Doctor.
Describe problem

· I have a __________

· My _____ hurts

Vocabulary, Grammar & pronunciation related to responding to receptionist questions


	Format features
Simple imperatives
Quantities

Simple prepositional phrases 

Types of medicines:

· Capsule, pill, tablet

· Syrup

· ointment
Time references

· 3 times a day

· Every 4 hours 

· After/before meals

· With food/water
Simple warnings

· May cause rash, drowsiness, stomach upset…
	Format features
Vocabulary

· Allergies

· Operations
· MHSC number

	Strategies
	Listening for Q-words

Listening for stress on key words 
	· Clarification, such as Using Canadian. word order of names

· Using signallers, such as saying: LAST NAME, First Name

· Spelling name and address
	Reading for details
	Filling in all the blanks

Printing

Using pen not pencil

Predicting content, 
Bringing records to refer to

	Essential Skill Focus
	Oral communication
Decision Making
	Oral Communication
Decision Making
	Document Use
Numeracy
	Document Use

	Teaching Resources & Materials
	Tape recorder

Taped dialogue
	Telephone set

Calendar
Sentence strips
	Different medicine containers and packages
Sample of prescription labels
	Sample health history form
Sample MHSC Card

	Outcome Assessment Task
	Listen to Making appointment conversation/s and note details on a form
	Use cue cards and telephone set to role play Making an appointment
	Read a set of instructions and match instructions to pictures
Read label and show medicine intervals on a clock and demonstrate quantities
	Fill out a simple health history form with personal information

	Task 2
	Describing Symptoms to Doctor in response to questions
	Describing Symptoms to Doctor
	
	

	Content Focus
	Patient’s right to ask Qs and understand treatment 
	Cultural differences in folk remedies
	
	

	CLB Competency
	Comprehend requests for a range of details 
	Describe health in response to questions
	
	

	Language Focus
	Yes/No Qs
· Do/Does

WH Q’s

· Where

· How long

· When

here/there; this/that
	Body Parts

Symptoms

Adjectives of intensity

· Really bad, terrible, mild…

Adjectives – sentence stress & intonation

Have (simple present tense)

Formulaic phrase – I’ve been sick for __________.
	
	

	Strategies
	Listening for key words

Recognizing reductions

Predicting utterance based on context/and speaker intent
	Using circumlocution/synonyms for unfamiliar vocabulary
	
	

	Essential Skill Focus
	Oral communication
	Oral communication
	
	

	Teaching Resources & Materials
	Pictures showing body parts, symptoms, Getting a Check-up Kit

Taped dialogue
	Pictures showing body parts, symptoms, Getting a Check-up Kit,
	
	

	Outcome Assessment Task
	Using a picture cue, listen to Qs and give/select appropriate response
	Role play answering Doctor’s Qs using cue cards with info such as:

· Symptoms

· Duration of problem

· Severity
	
	


Other Modules ideas:

· Going to the Doctor – Check-up

· Going to the Dentist

· In the Hospital

· Health Emergency
Example 2
(Workplace Context)
	THEME:  On the Job

	Module: Using Equipment

	Skills
	Listening

CLB _4_
	Speaking

CLB _4__
	Reading

CLB _4__
	Writing

CLB _4__

	Task 
	Following instructions to maintain equipment 
	Explaining an equipment problem to a supervisor
	Reading instructions for changing a part
	Writing a note to the next shift regarding a problem with equipment

	Content Focus
	Machine familiarity and maintenance; expectations re: pro-action in dealing with problems; reporting structure re: machine problems

	CLB Competency
	Follow a set of mostly sequentially presented everyday instructions relating to movement, position in space, manner, frequency and duration
	Describe a situation and/or object
Express need
	Follow a set of 1-6 step, everyday instructions
	Write a business message as a note to indicate a problem

	Language Focus
	Neg. and positive imperatives
Vocabulary – have to, should/shouldn’t, need to
Vocabulary. – machine parts

Grammar – prepositional phrases related to above (movement, etc.)
	Negatives
Simple description using simple present and past tenses

Register 

Polite request for service

Pronunciation of can/can’t

Vocabulary. – machine parts

Subordinate clause using when


	Sequential text structure

Prepositional phrases of place and time
Vocabulary. 

Modals – should/shouldn’t, have to
Ellipsis i.e. eject cartridge
	Simple description using simple present and past tense

Register
Subordinate clause using when

	Strategies
	Using key word stress to identify important information
Hearing reductions

Understanding intent when speaker is indirect

Clarifying – using did you say…
	Using appropriate tone of voice for context and urgency
Using circumlocution for unfamiliar vocabulary

Aligning gestures with intonation patterns
	Using sequence markers
	Use a model to help compose message

	Essential Skill Focus 
	Oral communication
Working with Others
	Oral communication
Working with Others

Problem Solving
	Document Use
Finding Information
	Writing          Computer Use Problem Solving Working with Others

	Teaching Resources & Materials
	Taped dialogue
	Pictures or realia – machine parts
Sample dialogue
	Authentic instruction text
	Sample of notes

	Outcome Assessment Task
	Listen to the dialogues and select the picture that matches the instructions
	Use info on a cue card to role-play explaining an equipment problem to a supervisor.
	Read a set of instructions and demonstrate the procedures
	Use info on a cue card to write a note to the next shift about an equipment problem


Example 3 
(Academic context)
	THEME:  The Environment

	Module: Global Warming

	Skills
	Listening

CLB _8_
	Speaking

CLB _8_
	Reading

CLB _8_
	Writing

CLB _8_

	Task 1 
	Understand a lecture on global warming 
	Participate in a small group discussion on global warming
	Read and understand an article on global warming that presents an opposing view
	Write a paper on global warming analyzing opinions and taking a position

	Content Focus
	Environmental concerns and global warming – taking a position

	CLB Competency
	Identifying facts, opinions, and speaker attitude/bias


	Participate in a small group discussion, express opinions and feelings, qualify opinions, express reservations, and approval/disapproval.
	Demonstrate comprehension of a 1-2 page moderately complex extended description, report or narrative on a familiar topic
Classify, categorize, …concepts based on information

Identify purpose of text and attitude of author

	Write 3-4 paragraphs to express/analyze opinions on a familiar abstract topic 

	Language Focus
	Recognizing words have connotative (implied) meaning
Identify places in text that receive emphasis (Beginning/End)

Vocabulary, grammar related to task
	Formulaic expressions to offer opinions and agree/disagree politely
Vocabulary, grammar and pronunciation related to task

Conversation management techniques, such as back-channelling, turn-taking signals, inviting opinions, etc
	Review connotative language
Identify places in text that receive emphasis (Beginning/End)

Vocabulary, collocations, grammar related to task

Text features that provide emphasis
	Essay structure (intro, topic development, conclusion) 

Self-editing for unity, grammar and spelling
Using appropriate logical connectors

	Strategies
	Listen for word choice (words with connotative meaning), emphasis (attention to and placement of information) and inclusion/omission of facts or opinions
	Effective team work strategies for group discussions – setting ground rules, roles, maintaining topic focus, time-keeping delegating tasks
	Use word choice, emphasis (amount of attention paid and placement of information), inclusion/omission of facts or opinions to identify author bias
	Using a graphic organizer as an outlining tool
Understanding the hierarchy of evidence (facts/research/statistics over informed opinion over personal experience /anecdotal evidence)

	Essential Skill Focus 
	Oral Communication
Critical Thinking
	Oral Communication
Critical Thinking

Working with Others
	Reading Text
Critical Thinking
	Writing
Critical Thinking

	Teaching Resources & Materials
	Tape of lecture
	Videotape of small group discussions for analysis 
	Authentic article from a science magazine
	Model of example persuasive paper for analysis

	Outcome Assessment Task
	Discuss in writing the speakers’ bias using evidence based on word choice, emphasis or inclusion/omission of information
	Participate in a small group discussion to demonstrate monologic effectiveness in expressing opinions and feelings, qualifying opinions, expressing reservations, and approval/disapproval (teacher may use a speaking grid from the CLB for assessment purposes)
	Complete a graphic organizer on the causes and effects of global warming.  Identify writer bias and justify opinion
	Position paper or persuasive essay
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